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ON THE TRANSFORMATIVE DIMENSION OF CRITICAL CITIZENSHIP
EDUCATION

Undoubtedly, this volume offers a cogent and coherent account of citizenship
education commensurate with critical curriculum inquiry at universities. Using
social transformation in South Africa as a backdrop, Costandius and Bitzer posit
that university education ought to be framed according to theories and practices
of critical citizenship education that can hopefully engender more inclusive
pedagogical practices, in reference to teaching, learning, policy changes and
research. Their understanding of critical citizenship education, as aptly articulated in
the first chapter, is couched within the parameters of a transformative pedagogy that
accentuates the importance of critical reflection, imagination, human co-existence
in the face of diversity and the cultivation of social justice. Moreover, in Chapter 2,
by drawing on the seminal thoughts of an illustrious scholar of critical pedagogy,
Henry Giroux, they contend that the domination, exclusion and marginalisation
of students in and through university curricula should be counteracted, and that
appropriate epistemological, conceptual, structural, narratival and paradigmatic
changes should be enacted so that higher education discourses might be attenuated
more towards spaces of democratic action.

In Chapter 3, by referring to specific examples of how some South African universities
have integrated notions of critical citizenship education into their curricula, they
intimate that there is not a singular understanding of critical citizenship that underscores
university curricula, and perhaps rightly so. In Chapter 4, they specifically connect
critical citizenship education to multi-various forms of learning in order to show that the
former ought to be at the forefront of students’ pedagogical activities. In Chapter 5,
they use an example of how critical citizenship education can engage students and
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academics inclusively through curriculum engagement, thereby making the case for
pragmatic democratic action as an instance of critical citizenship education more
profound. They conclude the volume with Chapter 6, wherein they accentuate once
again as to how inclusivity in and through pedagogical practices can be engendered
and why university education cannot remain oblivious to critical citizenship education.

THEORETICAL ENLARGEMENT OF CRITICAL CITIZENSHIP EDUCATION

If the purpose of the volume is to advocate a particular notion of critical citizenship
education at the conceptual level concomitantly with a pragmatic example as
to how the notion can, and perhaps, should be enacted, then the authors have
succeeded. As with all contributions, what is evident about citizenship education
is that the notion is invariably connected with an advocacy for criticality, inclusion,
transformation, social justice and democratic engagement. What makes this volume
slightly more pragmatic is that the authors use examples to illustrate how critical
citizenship education can be enacted, and that the latter has the potential to realise
its transformative and democratic aspirations. This is not a volume where one should
demand more comprehensive theoretical accounts of critical citizenship education,
and | do not think this is the authors’ intention. Here, | would refer readers to
expositions of variants of critical citizenship education with reference to two significant
collections published on the subject (Arthur, Davies & Hahn 2008; Peters, Britton
& Blee 2008). Firstly, the volume by Arthur ef al. (2008) comprises five sections
and forty-two chapters dealing with themes such as key ideas underlying critical
citizenship education, geographically based overviews — comparative research,
key perspectives, characterisations and forms, and pedagogy. What is evident
from the text is that democracy, citizenship and citizenship education “are complex,
dynamic and controversial” themes (Arthur et al. 2008:1). The main concepts that
seem to drive this text include globalisation, equity, democracy, diversity, justice,
citizenship, education, culture, ethnicity, class and gender, teaching and learning.
What becomes apparent from, and is important about, the text are the different
ways in which citizenship is conceptualised — most significantly in relation to an
individual’s legal and political status as connected to a nation state, identity, issues of
practical engagement, as well as the guarantee of rights (Arthur et al. 2008:1). The
text also emphasises that critical citizenship education is not just about knowledge
transmission, but also about understanding and awareness: “Citizens need to know
their rights, but they also need to know how these rights operate within a democracy.
What students learn does not necessarily make them active citizens” (Arthur et al.
2008:7). In acknowledging the importance of building on the knowledge that is
connected to the public life of students in universities, the editors aptly state the
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following: “[T]he learning [about critical citizenship education] that takes place
will need to be reviewed and evaluated although a rigidly objectives-driven system
seems inappropriate when considered against the aims of citizenship education”
(Arthur et al. 2008:9). It is in relation to the latter that | envisage that ideas on critical
citizenship education be extended in and beyond university curricula, specifically in
relation to how critical citizenship education can deal directly with social injustices.

Secondly, the Peters et al. (2008) collection of thirty-two chapters offers a variety of
perspectives that pursue the case of “meaningful global citizenship education as a
contribution towards the search for an elusive yet essential conception of global civic
society” (Peters et al. 2008:2). More specifically, global citizenship education offers
the prospect of extending the ideologies of both human rights and multiculturalism
in a critical and informed way (Peters et al. 2008:11). The chapters presented in the
collection demonstrate clearly that there can be no single, hegemonic understanding
of global citizenship education, as notions of global citizenship and education are
contested and remain subject to scrutiny. In the words of the editors, “[g]lobal
citizenship education does not name the moment of global citizenship education
or even its emergence so much as the hope of a form of order where the rights of
the individual and of groups, irrespective of race, gender, ethnicity or creed, are
observed by all governments and become the basis of participation in new global
spaces that [...] might be called global civil society” (Peters et al. 2008:12). As
such, the text is organised around terms such as “global citizenship”, “globalisation”,
“cosmopolitanism” and “citizenship education”. Global citizenship education or a
more inclusive understanding of critical citizenship education is “about cultivating
an integrative attitude as much as it is about learning about systematic mechanisms
that safeguard society [...] that [enable] individual citizens to acquire skills and
encounter experiences that: promote, explore, examine, synthesise and evaluate
meaning about individual lives and societal contexts, trans-nationally and cross-
culturally” (Golmohamad 2008:523-524). To this end, | am interested in rethinking
the notion of critical citizenship education in relation to new challenges that emerge,
particularly in relation to societal injustices including transformation at universities.

What emanates from the above is that understanding the practice of critical citizenship
education depends on having some understanding of both citizenship and citizen.
The notion of citizenship refers to the relation of belonging that persons have to the
social and political domain (De Ruyter & Spiecker 2008:352) — that is, a notion of
citizenship in a minimal sense. In a maximal sense, citizenship also refers to a citizen
as a culturally and intellectually well-developed person who contributes to the cultural
enlightenment of a nation (De Ruyter & Spiecker 2008:354). Moreover, following
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Yuval-Davis (2011:46), “the notion of citizenship can be seen as the participatory
dimension of belonging to a political community”. In other words, people have
citizenship when they participate in the affairs of a political community. Only then
are they expressing their sense of belonging. They cannot claim to belong to a
political community if they do not participate in the affairs of a political community
that have guided their development as individuals and social beings. For this reason,
citizenship is considered as “an individual contractual relationship between the
person and the state” (Yuval-Davis 2011:48). And what determines the contract and
relationship respectively are the political, civil, social, economic, cultural and spatial
security rights that protect citizens, and the duties and responsibilities people have
to enact through participation. Therefore, to educate people as citizens (citizenship
education) amounts not only to understanding what the practice means, but also to
instil in them capacities for participation to come to understand one another and to
engage in matters that affect them (Roth & Burbules 2007:5) — therefore, to enhance
their sense of belonging.

Of course, contrasting the notion of citizenship as persons belonging and participating
in the social, political and cultural domains of a nation state, with world citizenship,
De Ruyter and Spiecker (2008:352) aver as follows:

World citizens are persons who are able to identify with cultural
expressions and fellow human beings [...] [and] to be called a world
citizen, it is necessary that one adheres to public rules in a minimally
moral sense (not to kill or steal) and in a political sense: one has to
respect the rights of other people to live according to their own world
view or culture.

Therefore, minimal citizenship is concerned with an individual’s social and political
participation in the nation state, whereas maximal citizenship is also concerned with
the cultural dimension of the nation state. And citizenship is mostly concerned with
persons’ participation in the affairs of the nation state, in contrast to world/global/
cosmopolitan citizenship, which is concerned with the participation of human beings
beyond the affairs of the nation state — that is, citizens’ obligations to all other human
beings. Therefore, an examination of various forms of critical citizenship education
can be extended to elucidating the notion along the lines of a minimalist-maximalist
continuum. At a minimal level, critical citizenship education would be concerned
with reflection, participation and belonging to a nation state. At the maximal level,
the notion would advance more inclusive forms of deliberation and belonging as
cosmopolitans to the global world. It is in this way that the aforementioned major
texts on critical citizenship education offer minimalist and maximalist accounts of
the notion.
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As a manifestation of theoretical enlargement of the notion of critical citizenship
education, in my work with Nuraan Davids (Waghid & Davids 2013), we recognise the
theoretically and pragmatically expansive contexts that constitute critical citizenship
education. We revisit some of the major contributions on critical citizenship education,
in particular how the practices of deliberation, compassion and responsibility have
guided the rights, responsibilities and belonging discourses that have been linked
to citizenship education over the past two decades. We attempt to rethink critical
citizenship education, and contend that the latter is first and foremost a pedagogical
encounter intertwined with equality, intelligibility and amateurism — aspects that would
situate critical citizenship education firmly within discourses of rights, responsibilities
and belonging, and simultaneously open up pedagogical spaces for a critical
citizenship education of becoming. Our focus is on opening up new possibilities for
participation on the part of schools or universities for that matter — an agenda that
gives schools/universities a potentiality that would strongly tie in with a renewed form
of citizenship education that involves summoning others to speech, seeing things
differently, and suspending a rush to judgement of issues (Waghid & Davids 2013).
Hence, if the volume of Costandius and Bitzer were to be appreciated more, in
particular their pragmatic ways in which they intimate critical citizenship education
should be enacted in university curricula, readers would be advised to broaden their
own theoretical understandings of critical citizenship education.

EXTENDING CRITICAL CITIZENSHIP EDUCATION BEYOND THE CRITICAL:
MAKING AN ARGUMENT FOR RESPONSIBILITY

To talk about responsibility vis-a-vis citizenship education requires that one offers
an account of what the practice means. For the purposes of articulating the notion
of responsible citizenship education, | draw on Derrida’s (2004:91) seminal idea
of responsibility. For him, to think of responsibility is to equate it with “a summons
requiring a response” (Derrida 2004:91). That is, when people are summoned or
called to act in a particular way by responding to a situation, they are said to act
responsibly. The way in which people should act as they respond to a particular
situation is considered by Derrida as acting with “freedom of judgement” (2004:97).
If they can freely judge, Derrida (2004:105) posits, they act with unconditioned
autonomy by accounting for something. And, by doing so, that is accounting for
something, a person is “playing one risk off against another” (Derrida 2004:150).
Therefore, by acting responsibly, a person accounts with justification for something
(renders a reason) and simultaneously takes risky decisions in order to achieve what
is not there and what is yet to come (Derrida 2004:155). In other words, acting with
justification, as well as taking risks, can lead to achieving the unexpected or the
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improbable. Only then can a person be said to act with responsibility. Now, if | relate
the idea of responsibility to citizenship education, it can be said that responsible
citizenship education ought to engender understandings that students should be
encouraged to take risks coupled with giving an account of their citizenship. For
example, when students are educated to responsibly offer an account of their
reasons for why immigrants should be treated justly and that they (students) should
actually take risks in building relationships with immigrant communities who might
be of a different culture and disposition, the students have been educated to risk
their own complacency for the sake of engaging others hospitably — a matter of
exercising their citizenship. Therefore, responsible citizenship education lends itself
to people taking risks to accomplish through giving an account of their reasons for
the unexpected, albeit building relations with immigrant communities — a situation
that, in turn, might lead to more inclusive relations among people. Responsible
citizenship education therefore differs from critical citizenship education in the
following way: Responsible citizenship education encourages students to take risks to
do the improbable, whereas critical citizenship education demands that students do
not necessarily take risks to critique the taken-for-granted and to counteract societal
injustices. Put differently, responsible citizenship education potentially extends the act
to deal critically with social injustices into the realm of risk taking.

In this regard, Cavell (1979:442) avers that human beings bear an internal relation
to all others —that is, in respect of people’s fellow citizens, people are “answerable for
what happens to them” (Cavell 1979:438). This means that people are responsible
towards one another. In relation to responsible citizenship education, for Cavell
(1979:440), responsibility implies that people owe one another some unrestricted
revelation of their humanity. And, showing humanity towards fellow human beings
implies that one conceives the other from the other’s point of view (Cavell 1979:441).
The point is that responsibility implies that people do not merely wish how others
should be and present themselves to one another as criticality often requires, but
rather, for people to experience the other in their otherness and to be “answerable
for what happens to them” (Cavell 1979:438). By implication, responsible citizenship
involves showing our responsibility towards others and involves acknowledging their
humanity, which restricts us from humiliating and excluding them — that is, treating
people inhumanely. For example, hatred towards Muslim immigrants in several
European communities, concomitant with their increasing marginalisation and lack
of access to employment (Benhabib 2011:194), shows the damage being done to
responsible citizenship that will perhaps not be so easily and quickly healed.
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Therefore, responsible citizenship education extends the participatory dimension of
critical citizenship education. In fact, like Smith (2007:31), | have decoupled an
analysis of citizenship education from the nation state and recast the role of citizenship
“within the multiple public spheres of global civil societies”. The task of responsible
citizenship education “is to provide young people with opportunities to deliberately
practice public ways of being that allow publics of citizens to flourish and impact
formal political processes, within the nation state and beyond” (Smith 2007:31). Put
differently, critical citizenship education has been recast, set apart from the nation
state and newly theorised in terms of the actions of citizens in the public spheres
of civil society, such as clubs, associations, religious institutions, interest groups
and unions. My focus on responsibility points towards cultivating in students public
ways of being, and capacities and understandings with which to navigate various
complexities of political organisation. Inasmuch as critical citizenship education
seems plausible enough to be cultivated in universities and curricula, responsible
citizenship education has a disruptive dimension that can engender more equal,
deliberative and responsible action in and through higher education.

By way of conclusion, | would like to offer readers some idea of a recent volume
in which responsible citizenship education is most poignantly articulated. The
overarching rationale of the volume edited by Petrovic and Kunz (2014) is to provide
an account of responsible citizenship education grounded in a sustained reflection on
what is humane, intellectually driven, and in service of democracy both locally and
globally against the neoliberal grain of educational discourse. Our own chapter in
the volume contains: “Some philosophical remarks on teaching and learning in South
Africa”, which is not only an example of why responsible citizenship education can
be considered as an extension of critical citizenship education. It is also, firstly, how
and why hospitality ought to be cultivated in South African universities; secondly, how
responsibility and humanness (ubuntu) ought to be nurtured; and thirdly, what a politics
of teaching and learning ought to look like if informed by dialogical encounters of a
provocative, disruptive and caring kind. We specifically show teaching and learning
can be advanced through a responsible dimension of critical education considering

the country’s break with its apartheid past.

129

DOI: 10.18820/9781920689698/07 © 2017 AFRICAN SUN MeDIA



Costandius E, Blitzer E (eds) 2015. Engaging Higher Education Curricula. Stellenbosch: SUN PRESS

REFERENCES

ACU (Association of Commonwealth
Universities). 2001. Engagement
as a core value for the University: A
consultation document. London: ACU.

Adam F & Cross M. 2009. Utilitarianism
and the fate of humanities in South
African higher education: The Wits
experience. In: EM Bitzer & N Botha
(eds.). Curriculum inquiry in South
African higher education. Stellenbosch:
Sun Press. 113-134.

Apple MW. 1979. Ideology and curriculum.
London: Routledge.

Apple MW. 1990. Can critical education
interrupt the right2 Discourse: Studies
in the Cultural Politics of Education,
30(3):239-251.

Apple MW. 2004. Creating difference:
Neo-liberalism, neo-conservatism
and the politics of educational reform.
Educational Policy, 18(1):12-44.

Apple MW. 2010. Political research.
In: C Kridel (ed.). Encyclopedia of
Curriculum Studies. Los Angeles: Sage.

658-661.

Apple MW & Beane JA. 2007. Democratic
schools: Lessons in powerful education.
Portsmouth, NH: Heinemann. http://
newlearningonline.com/literacies/
chapter-6-critical-literacies/apple-
on-democratic-schools/ [Accessed
12 March 2012].

Arthur J, Davies | & Hahn C. 2008. The
Sage handbook of education for
citizenship and democracy. Los Angeles,
CA: Sage.

Asher N. 2005. Crossing borderlands:
Composition and postcolonial
studies. Teachers College Record,
107(11):2517-2521.

DOI: 10.18820/9781920689698/07

Barbalet JM. 2001. Emotion, social theory
and social structure: A macrosociological
approach. Cambridge: Cambridge
University Press.

Barnett R. 2000. University knowledge
in an age of supercomplexity. Higher

Education, 40(1):409-422.

Barnett R. 2003. Beyond all reason: Living
with ideology in the university. Berkshire:
Society for Research into Higher
Education & Open University Press.

Barnett R. 2004. Learning for an unknown
future. Higher Education Research &
Development, 23(3):247-260.

Barnett R. 2009. Knowing and becoming in
the higher education curriculum. Studies
in Higher Education, 34(4):429-440.

Barnett R & Coate K. 2005. Engaging the
curriculum in higher education. New
York: Open University Press.

Barnett R & Coate K. 2008. Engaging
the curriculum in higher education.
British Journal of Educational Studies,

56(2):234-235.

Barnett R, Parry G & Coate K. 2001.
Conceptualizing curriculum change.

Teaching in Higher Education,
6(4):435-449.

Bearn G. 2000. Pointlessness and the
university of beauty. In: P Dhillon
& P Standish (eds.). Lyotard: Just
education. London: Routledge.
230-258.

Bender CJ. 2008a. Curriculum enquiry
about community engagement at a
research university. South African Journal
of Higher Education, 22(6):1154-1171.

Bender CJ. 2008b. Exploring conceptual
models for community engagement
at higher education institutions.
Perspectives in Education, 26(1):81-95.

131

© 2017 AFRICAN SUN MeDIA


http://onlinelibrary.wiley.com/doi/10.1111/bjes.2008.56.issue-2/issuetoc
http://newlearningonline.com/literacies/
http://newlearningonline.com/literacies/

Costandius E, Blitzer E (eds) 2015. Engaging Higher Education Curricula. Stellenbosch: SUN PRESS

ENGAGING HIGHER EDUCATION CURRICULA

Benhabib S. 2011. Dignity in adversity:
Human rights in troubled times.
Cambridge: Polity Press.

Bernstein B. 1990. Class, codes and control:

The structuring of pedagogic discourse.
London: Routledge and Kegan Paul.

Bhattacharyya J. 2004. Theorizing
community development. Journal of
the Community Development Society,

34(2):5-35.

Bickmore K. 2001. Student conflict
resolution, power “sharing” in schools,
and citizenship education. Curriculum
Inquiry, 31(2):137-162.

Biko S. 2004. | write what | like.

Johannesburg: Picador Africa.

Bitzer E. 2001. Understanding co-operative
learning: A case study in tracing
relationships to social constructivism
and South African socio-educational
thought. South African Journal of Higher
Education, 15(2):98-100.

Bitzer E & Botha N (eds.). 201 1. Curriculum
inquiry in South African higher
education: Some scholarly affirmations
and challenges. Stellenbosch: Sun Press.

Bitzer E & Wilkinson A. 2009. Higher
education as a field of study and
research. In: E Bitzer (ed.). Higher
education in South Africa: A scholarly

look behind the scenes. Stellenbosch:
Sun Press. 369-408.

Bleiklie I. 2003. Hierarchy and
specialization: On the institutional
integration of higher education systems.

European Journal of Education, 38(4):
341-355.

Boland JA & Mcllrath L. 2007. The process
of locating pedagogies for civic
engagement in Ireland: The significance
of conception, culture and context. In:

L Mcllrath & | Maclabhrainn (eds.).

Higher education and civic engagement:

International perspectives. Burlington:
Ashgate. 83-97.

132

DOI: 10.18820/9781920689698/07

Botha N. 2009. Infercultural space in
higher education curricula. In: EM Bitzer
& N Botha (eds.). Curriculum inquiry
in South African higher education.
Stellenbosch: Sun Press. 159-182.

Botman HR. 2011. Stellenbosch University’s
HOPE Project as a development
campaign for fundraising and
institutional transformation: A vice-
chancellor’s view. http://www.sun.
ac.za/english/Documents/Rector/
speeches/Advancement.pdf [Accessed
16 May 2014].

Boud D & Knight S. 1994. Designing
courses to promote reflective practice.
Research and Development in Higher
Education, 16:229-34.

Boyer EL. 1996. The scholarship of
engagement. Journal of Public Service
and Outreach, 1(1):11-20.

Bozalek V. 2004. Recognition, resources,
responsibilities: Using students’
stories of family to renew the South
African social work curriculum.
http://igitur-archive.library.uu.nl/
dissertations/2004-1203-094505/1ull.
pdf [Accessed 5 February 2012].

Buchanan R. 1998. Branzi’s dilemma:
Design in contemporary culture. Design

Issues, 14(1):3-20.

Buchanan R. 2001. Design research and the
new learning. Design Issues, 17(4):3-23.

Burbules NC & Berk R. 1999. Critical
thinking and critical pedagogy:
Relations, differences, and limits. In:
TS Popkewitz & L Fendler (eds.). Critical
theories in education. http://faculty.
ed.uviuc.edu/burbules/papers/critical.
htm! [Accessed 30 May 2011].

Carlson D. 2005. Hope without illusion:
Telling the story of democratic
educational renewal. International
Journal of Qualitative Studies in
Education, 18(1):21-45.

Cavell S. 1979. The claim of reason.
Oxford: Oxford University Press.

© 2017 AFRICAN SUN MeDIA


http://www.sun.ac.za/english/Documents/Rector/speeches/Advancement.pdf
http://www.sun.ac.za/english/Documents/Rector/speeches/Advancement.pdf
http://www.sun.ac.za/english/Documents/Rector/speeches/Advancement.pdf
http://igitur-archive.library.uu.nl/
http://faculty

Costandius E, Blitzer E (eds) 2015. Engaging Higher Education Curricula. Stellenbosch: SUN PRESS

CIC (Committee on Institutional
Cooperation). 2005. Engaged
scholarship: A resource guide. http://
www.cic.net/Home/Reports.aspxCIC
[Accessed 2 June 2014].

Clark BR. 1973. Development of the
sociology of higher education. Sociology
of Education, 46(1):2-14.

Clark BR & Neave G (eds.). 1992. The
encyclopedia of higher education.
Oxford: Pergamon Press.

Coate K. 2009. Curriculum. The Routledge
handbook of higher education, 77-89.

Codling A & Meek L. 2006. Twelve
propositions on diversity in higher
education. Higher Education
Management and Policy, 18(3):31-54.

Cohen L, Manion L & Morrison K. 2007.
Research methods in education. Oxon:
Routledge.

Coldstream P 2003. Engagement: An
unfolding debate. In: S Bjarnason
& P Coldstream (eds.). The idea of
engagement: Universities in society.
London: Association of Commonwealth
Universities. 3-24.

Connelly FM, He MF & Phillion J. 2008.
The Sage handbook of curriculum and
instruction. http://www.sageereference.
com/hdbk_curriculum/Article _n25.html
[Accessed 14 December 2010].

Connelly FM & Xu S. 2008. The landscape
of curriculum and instruction: Diversity
and continuity. In: FM Connelly, MF He
& J Phillion (eds.). The Sage handbook
of curriculum and instruction. Thousand

Oaks: Sage. 514-533.

Costandius E & Rosochacki S. 2012.
Action Research — Learning Life Skills in
Kayamandi. Stellenbosch: Sun Press.

Costandius E & Rosochacki S. 2012. See
Kayamandi — See Yourself. Stellenbosch:
Sun Press.

DOI: 10.18820/9781920689698/07

REFERENCES

Crouch C. 2007. Praxis and the reflexive
creative practitioner. Journal of visual art
practice, 6(2):105-114.

Damasio AR. 1994. Descartes’ error:
Emotion, reason, and the human brain.
New York: Grosset, Putnam.

Derrida J. 2004. Eyes of the university: Right
to philosophy 2. Transl. J Plug et al.
Stanford: Stanford University Press.

De Ruyter D & Spiecker B. 2008. The world
citizen travels with a different view. In:
MA Peters, A Britton & H Blee (eds.).
Global citizenship education: Philosophy,
theory and pedagogy. Rotterdam: Sense.
351-363.

Devine PG. 1989. Stereotypes and
prejudice: Their automatic and
controlled components. Journal of
Personality and Social Psychology,
56:5-18.

Dewey J. 1899. The school and society. In:
MS Dworkin (ed.). Dewey on education.
New York: Teachers College Press.
33-90.

Dewey J. 1902. The child and the
curriculum. Chicago, IL: University of
Chicago Press.

Dewey J. 1910. How we think. Boston, MA:
DC Heath.

DHET (Department of Higher Education
and Training). 2014. White Paper for
Post-school Education and Training:
Building an expanded, effective and
integrated post-school education system.
Government Notice 11, 15 January.
Pretoria.

Dimitriadis G & McCarthy C. 2001.
Reading and teaching the postcolonial:
From Baldwin to Basquiat and beyond.
New York: Teachers College Press.

DoE (Department of Education). 1996.
Green Paper on Higher Education
Transformation. Pretoria: Government
Printer.

133

© 2017 AFRICAN SUN MeDIA


http://www.cic.net/Home/Reports.aspxCIC
http://www.cic.net/Home/Reports.aspxCIC
http://www.sageereference.com/hdbk_curriculum/Article_n25.html
http://www.sageereference.com/hdbk_curriculum/Article_n25.html
http://www.amazon.com/s/ref=rdr_ext_aut?_encoding=UTF8&index=books&field-author=Professor%20F.%20Michael%20Connelly
http://www.amazon.com/s/ref=rdr_ext_aut?_encoding=UTF8&index=books&field-author=Ming%20F.%20(Fang)%20He
file:///C:/Users/User/Documents/Publikasies/2015/Engaging%20Higher%20Education%20Curricula%20U0251/MANUSKRIP/FINAL/javascript:void(0)
file:///C:/Users/User/Documents/Publikasies/2015/Engaging%20Higher%20Education%20Curricula%20U0251/MANUSKRIP/FINAL/javascript:void(0)
file:///C:/Users/User/Documents/Publikasies/2015/Engaging%20Higher%20Education%20Curricula%20U0251/MANUSKRIP/FINAL/javascript:void(0)

Costandius E, Blitzer E (eds) 2015. Engaging Higher Education Curricula. Stellenbosch: SUN PRESS

ENGAGING HIGHER EDUCATION CURRICULA

DoE (Department of Education). 1997.
Education White Paper 3: A Programme
for the Transformation of higher
Education. General notice 1196 of
1997. Pretoria: Government Printer.

DoE (Department of Education). 2002.
Revised National Curriculum Statement
Grades R-9 (Schools): Social Sciences.
Pretoria.

Donoghue F. 2008. The last professors:
The corporate university and the fate
of the humanities. New York: Fordham
University Press.

Dressel PL & Mayhew LB. 1974. Higher
education as a field of study.
San Francisco: Jossey-Bass.

Du Plessis J & Smith-Tolken A. 2009. The
significance of emotions in enhancing
effective learning through reflection in
service-learning. Unpublished paper
delivered at the Third International
Symposium on Service-Learning.
Indiana University, Bloomington,
23-24 November.

Eisner EW. 1985. The educational
imagination: On the design and
evaluation of school programs.
New York: Macmillan.

Ellison S. 2009. On the poverty of
philosophy: The metaphysics of
Mclaren’s “Revolutionary critical
pedagogy”. Educational Theory,
59(3):327-351.

Erasmus M. 2007. Service learning:
Preparing a new generation scientists
for a Mode 2 society. Journal for New
Generation Sciences, 5(2):26-40.

Erasmus P 2009. The unbearable burden of
diversity. Acta Academica, 41(4):40-55.

Erasmus M & Albertyn R. 2014. Knowledge
as enablement. Engagement between
higher education and the third sector in
South Africa. Bloemfontein: Sun Press.

134

DOI: 10.18820/9781920689698/07

ESF (European Science Foundation). 2008.
Higher education looking forward: An
agenda for future research. http://
quod.lib.umich.edu/cgi/text [Accessed
25 January 2012].

Eye Magazine. 1999. First Things
First manifesto 2000. http://www.
eyemagazine.com/feature/article/first-
things-first-manifesto-2000 [Accessed
26 March 2013].

Eyler J. 2002. Reflection: Linking service
and learning — Linking students and
communities. Journal of Social Issues,

58(3):517-534.

Fanon F 1967. Black skin, white masks.
London: Pluto Press.

Fanon F. 2006. The man of colour and
the white woman. In: A Haddour (ed.).
The Fanon reader. London: Pluto Press.
46-58.

Feedback. 2014. Anonymous feedback
from students in the MPhil in Higher
Education Studies Programme, Faculty

of Education, Stellenbosch University.
23 February.

Fenwick TJ. 2001. Experiential learning:
A theoretical critique from five
perspectives. http://www.eric.ed.gov/
ERICWebPortal/contentdelivery/servlet/
ERICServlet2accno=ED454418
[Accessed 20 May 2012].

Ferreira A & Mendelowitz B. 2009. Diversity,
double-talk and (mis)alignment:
Pedagogic moves for epistemological
access. Southern African Linguistics and
Applied Language Studies, 27(1):77-92.

Festinger L. 1957. A theory of cognitive
dissonance. Stanford: Stanford
University Press.

Flexner A. 1930. Universities: American,
English, German. Oxford: Oxford
University Press.

Foerst A. 1999. Arificial sociability: From
embodied Al toward new understandings
of personhood. Technology in Society,
21:373-386.

© 2017 AFRICAN SUN MeDIA


http://quod.lib.umich.edu/cgi/text
http://quod.lib.umich.edu/cgi/text
http://www.eyemagazine.com/feature/article/first-things-first-manifesto-2000
http://www.eyemagazine.com/feature/article/first-things-first-manifesto-2000
http://www.eyemagazine.com/feature/article/first-things-first-manifesto-2000
http://www.eric.ed.gov/

Costandius E, Blitzer E (eds) 2015. Engaging Higher Education Curricula. Stellenbosch: SUN PRESS

Foucault M. 1995. Discipline and punish:
The birth of the prison. New York:
Vintage Books.

Foucault M. 1998. The history of sexuality:
The will to knowledge. Volume 1.
London: Penguin Group.

Fourie M. 1999 Institutional transformation
at South African universities: Implications
for academic staff. Higher Education,

38(3):275-290.

Frascara J. 2002. Design and the social
sciences: Making connections. London:
Taylor & Francis.

Freire P 1975. Pedagogy of the oppressed.
In: M Golby, J Greenwald & R West
(eds.). Curriculum design. London:
Open University Press. 138-149.

Freire P 1985. The politics of education:
Culture, power and liberation. Westport:
Greenwood.

Freire P 1993. Pedagogy of the oppressed.
New York: Continuum.

Frosh S. 1989. Psychoanalysis and
psychology minding the gap. London:
Macmillan.

Fryer D. 1991. Qualitative methods in
occupational psychology: Reflections
upon why they are so useful but so little
used. The Occupational Psychologist,
14(1):3-6.

Garraway J. 2009. University and work —
curriculum inquiry from an activity theory
perspective. In: EM Bitzer & N Botha
(eds.). Curriculum inquiry in South
African higher education. Stellenbosch:
Sun Press. 195-214.

Gay G. 2010. Multicultural curriculum.
In: CA Kridel (ed.). Encyclopedia of
curriculum studies, Volume 2. London:

Sage. 586-590.

Gibbons M, Limoges C, Nowotny N,
Schwartzman S, Scott P & Trow M.
1994. The new production of
knowledge: The dynamics of science and
research in contemporary societies. Los
Angeles: Sage.

DOI: 10.18820/9781920689698/07

REFERENCES

Gibbons P 2003. Scaffolding academic
language across the curriculum.
Presentation at the American Association
for Applied Linguistics. Arlington, VA,

25 March.

Giddens A. 1984. The constitution of
society: Outline of the theory of
structuration. Cambridge: Polity.

Giddens A. 1999. Runaway world: How
globalisation is reshaping our lives.
London: Profile Books.

Giroux HA. 1985. Foreword. In: P Freire
(ed.). The politics of education: Culture,
power and liberation. Westport: Bergin
and Garvey. xv-xxiv.

Giroux HA. 1992. Border crossings: Cultural
workers and the politics of education.
London: Routledge.

Giroux HA. 1997. Pedagogy and the politics
of hope: Theory, culture and society.
Oxford: Westview Press.

Giroux HA. 2012. Education and the Crisis
of Public Values. New York: Peter Lang.

Giroux HA. 2014. Neoliberalism’s war
on higher education. Chicago, IL:
Haymarket Books.

Goleman D. 1996. Emotional Intelligence:
Why It Can Matter More Than IQ.
London: Bloomsbury

Goleman D. 2004. Emotional intelligence
and working with emotional intelligence.
London: Bloomsbury.

Golmohamad M. 2008. Global citizenship:
From theory to practice. In: MA Peters,
A Britton & H Blee (eds.). Global
citizenship education: Philosophy, theory
and pedagogy. Rotterdam: Sense.
519-533.

Gouws A. 2012. Die mevroue Zuma.
Die Burger, 9 April, 17.

Gramsci A. 1971. The intellectuals: The
formation of the intellectuals. In: SP Hier
(ed.). Contemporary sociological

thought: Themes and theories. Toronto:
Canadian Scholars’ Press. 49-57.

135

© 2017 AFRICAN SUN MeDIA



Costandius E, Blitzer E (eds) 2015. Engaging Higher Education Curricula. Stellenbosch: SUN PRESS

ENGAGING HIGHER EDUCATION CURRICULA

Granados L. 2009. “Apartheid’s
anniversary”: The story of how the
Calvinism of the South Africa’s Dutch
Reformed Church led the creation of the
apartheid system in 1948. Free Inquiry,
February/March.

Grant CA & Sleeter CE. 1994. Making
choices for multicultural education: Five
approaches to race, class and gender.
Columbus, OH: Merrill.

Habermas J. 1978. Knowledge and human
interests. London: Heinemann.

HAESDU (Higher and Adult Education
Development Unit). 2012. Global
citizenship: Leading for social justice.
University of Cape Town. http://
www.haesdu.uct.ac.za/activities/
global citizenship/ [Accessed
10 December 2011].

Hannon MT, Baron JN & Hsu G. 2006.
Organizational identities and the hazard
of change. Industrial and Corporate
Change, 15(5):755-784.

Hardt M. 2004. The collaborator and the
multitude: An interview with Michael
Hardt. The Minnesota Review, 61-62.

Hardt M. 2008. Examined life. Documentary
film directed by A Taylor.

Hargreaves A. 1998. The emotional
practice of teaching. Teaching and
Teacher Education, 14:835-854.

Harrison WB. 1985. The power of anger
in the work of love: Christian ethics
for women and other strangers. In:
WB Harrison & CS Robb (eds.). Making
the connections: Essays in feminist social
ethics. Boston, MA: Beacon Press. 3-21.

Harvey L & Green D. 1993. Defining quality.
Assessment & Evaluation in Higher
Education, 18(1):9-34.

Hattam R. 2004. Buddhism as a resource
for reconciliation pedagogies. http://
www.aare.edu.au/04pap/hat04399.pdf
[Accessed 25 March 2012].

136

DOI: 10.18820/9781920689698/07

Helfenbein RJ & Shudak NJ. 2009.
Reconstructing/Reimagining democratic
education: From context to theory to
practice. Educational Studies, 45:5-23.

HEQC/CHE (Higher Education Quality
Committee/Council for Higher
Education). 2006. Service-Learning in
the curriculum: A resource for higher
education institutions. Pretoria.

HERDSA (Higher Education Research and
Development Society of Australasia).
2014. Higher education in a globalised
world. Paper delivered at the Annual
Conference of HERDSA. Hong Kong
Baptist University, Hong Kong, 7-10 July.

HESA (Higher Education South Africa).
2008. Report of the Ministerial
Committee on transformation and
social cohesion and the elimination of
discrimination in public higher education
institutions. Pretoria.

Hoberg SM. 2004. School principalship
and the value of African indigenous
knowledge (AIK): Ships passing in the
nighte South African Journal of Higher
Education, 18(3):40-55.

Hofmeyer J. 2011. Paul Cilliers, models
and complex causality. Paper delivered
at the Colloquium on Complexity: The
Philosophical and Human Legacy of Paul
Cilliers. Stellenbosch, 8 December.

Hooks B. 2010. Teaching critical thinking:
Practical wisdom. New York: Routledge.

Horn J. 2008. Human research and
complexity theory. Educational
Philosophy and Theory, 40(1):130-143.

Hustedde RJ & Ganowitz J. 2002. The
basics: What's essential about theory
for community development practice.
Journal of the Community Development

Society, 33(1):1-19.

llleris K. 2003a. Towards a contemporary
and comprehensive theory of learning.
International Journal of Lifelong

Education, 22(4):396-406.

© 2017 AFRICAN SUN MeDIA


http://www.secularhumanism.org/index.php?section=fi&page=index
http://www.haesdu.uct.ac.za/activities/
http://www.haesdu.uct.ac.za/activities/
http://www.aare.edu.au/04pap/hat04399.pdf
http://www.aare.edu.au/04pap/hat04399.pdf

Costandius E, Blitzer E (eds) 2015. Engaging Higher Education Curricula. Stellenbosch: SUN PRESS

llleris K. 2003b. Workplace learning and
learning theory. Journal of Workplace
Learning, 15(4):167-178.

llyenkov EV. 2007. A contribution to a
conversation about aesthetic education.
Journal of Russian and East European
Psychology, 45(4):81-84.

Isern J & Pung C. 2007. Driving radical
change. McKinsey Quarterly, 4:24-35.

Jacobsen D. 2003. Courts across borders:
The implications of judicial agency for
human rights and democracy. Human

Rights Quarterly, 25(1):74-92.

Jansen J. 2012. When doubt is good. THE
BIG READ, 7 June. http://www.ufs.ac.za/
dl/userfiles/Documents/00001/950
eng.pdf [Accessed 20 June 2012].

Jansen JD. 2002. Mode 2 knowledge and
institutional life: Taking Gibbons on a
walk through a South African university.
Higher Education, 43:507-521.

Jansen JD. 2005. Black dean: Race,
reconciliation, and the emotions of
deanship. Harvard Educational Review,

75(3):306-326.

Jansen JD. 2009a. Knowledge in the blood:
Confronting race and the apartheid past.
Palo Alto: Stanford University Press.

Jansen JD. 2009b. The curriculum as an
institution in higher education. In: E Bitzer
(ed.). Higher education in South Africa:

A scholarly look behind the scenes.
Stellenbosch: Sun Press. 123-154.

Jarvis P 2006. Towards a comprehensive
theory of human learning. London:
Routledge.

Johnson L & Morris P 2010. Towards
a framework for critical citizenship
education. The Curriculum Journal,
21(1):77-96.

Jones M. 2013. Agang offers no alternative
for South African working class fo
ANC. http://www.wsws.org/en/
articles/2013/03/26/safr-m26.html
[Accessed 15 May 2014].

DOI: 10.18820/9781920689698/07

REFERENCES

Jones RS. 2006. Diversity, visibility and
invisibility in higher education. Diverse
issues in Higher Education, 23(2):41-53.

Kamwangamalu NM. 1999. Ubuntu
in South Africa: A sociolinguistic
perspective to a pan-African concept.
Critical Arts: A South-North Journal
of Cultural and Media Studies,
13(2):24-41.

Kayes DC. 2002. Experiential learning
and its critics: Preserving the role of
experience in management learning and
education. Academy of Management
Learning and Education, 1(2):137-149.

Kerr D. 1999. Citizenship education in the
curriculum: An international review. The

School Field, 10(3/4):5-32.

Kindzeka ME. 2014. Africa: Educators
stress millennium development
goals. allAfrica. http://allafrica.com/
stories/201404230401.html [Accessed
16 May 2014].

Klein HK & Meyers MD. 1999. A set of
principles for conducting and evaluating
interpretive field studies in information
systems. MIS Quarterly, 23(1):67-93.

Kraak A (ed.). 2000. Changing modes:
New knowledge production and its
implications for higher education in
South Africa. Pretoria: HSRC.

Kul-Want C. 2007. Introducing aesthetics.
Cambridge: Icon Books.

Kumashiro KK. 2000. Towards a theory of
anti-oppressive education. Review of
Educational Research, 70(1):25-53.

Lefebvre H. 1991. The production of space.
Oxford: Blackwell.

Le Grange L. 2002. Challenges for higher
education transformation in South
Africa: Integrating the local and the

global. South African Journal of Higher
Education, 16(1):67-73.

137

© 2017 AFRICAN SUN MeDIA


http://www.ufs.ac.za/dl/userfiles/Documents/00001/950_eng.pdf
http://www.ufs.ac.za/dl/userfiles/Documents/00001/950_eng.pdf
http://www.ufs.ac.za/dl/userfiles/Documents/00001/950_eng.pdf
http://www.wsws.org/en/articles/2013/03/26/safr-m26.html
http://www.wsws.org/en/articles/2013/03/26/safr-m26.html
http://allafrica.com/stories/201404230401.html
http://allafrica.com/stories/201404230401.html

Costandius E, Blitzer E (eds) 2015. Engaging Higher Education Curricula. Stellenbosch: SUN PRESS

ENGAGING HIGHER EDUCATION CURRICULA

Le Grange L. 2004. Western science and
indigenous knowledge: Competing
perspectives or complementary
frameworks? South African Journal of
Higher Education, 18(3):82-91.

Le Grange L. 2005. The ‘idea of
engagement’ and ‘the African
university in the 21st century’: Some
reflections. South African Journal
for Higher Education, 19 (Special
Issue):1208-1219.

Le Grange L. 2007. Integrating western
and indigenous knowledge systems: The
basis for effective science education in
South Africa? International Review of
Education, 53(5-6):577-591.

Le Grange L. 2009. Challenges for
curriculum in a contemporary South
Africa. In: E Bitzer & N Botha (eds.).
Curriculum inquiry in South African
higher education. Stellenbosch: Sun
Press. 79-92.

Leibowitz B. 2012. Understanding the
challenges of the South African higher
education landscape. In: B Leibowitz,

L Swartz, V.Bozalek, R Carolissen,

L Nicholls & P Rohleder (eds.).
Community, self and identity: Educating
South African university students for
citizenship. Cape Town: HSRC Press.
23-38.

Le Roux J. 2000. The concept of ‘Ubuntu’:
Africa’s most important contribution to
multicultural education? Multicultural

Teaching, 18(2):43-46.

Lincoln YS & Guba EG. 1985. Naturalistic
inquiry. Beverly Hills, CA: Sage.

Lisle AM. 2010. Reflexive practice: Dialectic
encounter in psychology and education.

[S.1.]: Xlibris.

Lock G. 2007. Political philosophy: An
audio course on western political theory.
Studium Generale, Leiden University.
The Hague: Home Academy.

138

DOI: 10.18820/9781920689698/07

Lui JH, Hansen DV & Kriegstein AR. 2011.
Development and evolution of the
human neocortex. Cell, 146(1):18-36.
doi:10.1016/j.cell.2011.06.030

Lyotard J. 1984. The postmodern
condition: A report on knowledge.
Transl. G Bennington & B Massumi.
Minneapolis: University of Minnesota
Press.

Makgoba M & Seepe S. 2004. Knowledge
and identity: An African vision of higher
education transformation. In: S Seepe
(ed.). Towards an African identity
of higher education. Pretoria: Vista
University & Scottsville Media. 13-57.

Makgoba MW. 1997. Mokoko: The
Makgoba affair: A reflection on
transformation. Florida: Vivlia.

Mapesela MLE. 2004. The Basotho
indigenous knowledge (IK): Do we
understand it well enough to employ it
as a tool in higher education teaching?
South African Journal of Higher
Education, 18(3):316-326.

Marshall TH. 1964. Citizenship and
social class. In: SM Lipset (ed.). Class,
citizenship, and social development.
Westport: Greenwood Press. 65-122.

Matveev AV. 2002. The advantages of
employing quantitative and qualitative
methods in infercultural research:
Practical implications from the study
of the perceptions of intercultural
communication competence by
American and Russian managers. http://
www.russcomm.ru/eng/rca_biblio/m/
matveevO1 eng.shtml [Accessed
20 May 2012].

McCarthy C. 1991. Multicultural
approaches to racial inequality in
the United States. Oxford Review of
Education, 17(3):301-316.

McDonough PM & Fann AJ. 2007. The
study of inequality. In: PJ Gumport
(ed.). Sociology of higher education:
Contributions and their contexts.
Baltimore, MD: Johns Hopkins University
Press. 53-93.

© 2017 AFRICAN SUN MeDIA


http://www.russcomm.ru/eng/rca_biblio/m/matveev01_eng.shtml%20%5bAccessed%2020
http://www.russcomm.ru/eng/rca_biblio/m/matveev01_eng.shtml%20%5bAccessed%2020
http://www.russcomm.ru/eng/rca_biblio/m/matveev01_eng.shtml%20%5bAccessed%2020
http://www.russcomm.ru/eng/rca_biblio/m/matveev01_eng.shtml%20%5bAccessed%2020

Costandius E, Blitzer E (eds) 2015. Engaging Higher Education Curricula. Stellenbosch: SUN PRESS

Mcllrath L & Maclabhrainn | (eds.). 2007.
Higher education and civic engagement:
International perspectives. Burlington,
VT: Ashgate.

Mclaren P 1986. Schooling as ritual
performance: Towards a political
economy of educational symbols and
gestures. London: Routledge.

Mclaren P 1994. Life in schools: An
introduction to critical pedagogy in
the foundations of education. Second
edition. New York: Longman.

Merriam-Webster. 2012. Unabridged
dictionary. http://nws.merriam-webster.
com [Accessed 20 February 2012].

Mezirow J. 1991. Transformative dimensions
of adult learning. San Francisco, CA:
Jossey-Bass.

Mezirow J. 1995. A transformation theory
of adult learning. In: M Welton (ed.).
Defending the lifeworld. Albany, NY:
State University of New York Press.
56-69.

Mezirow J. 1996. Contemporary paradigms
of learning. Adult Education Quarterly,
46(3):158-173.

Mezirow J. 1998. On critical reflection.
Adult Education Quarterly,
48(3):185-198.

Morrow W. 2007. Learning to teach in South
Africa. Cape Town: HSRC Press.

Mouton J & Wildschut L. 2007. An impact
assessment of the CHESP initiative:
High-level findings. Johannesburg:
JET Education Services.

Muller J. 2009. Forms of knowledge and
curriculum coherence. Journal of

Education and Work, 22(3):205-226.

Nakusera E. 2004. Rethinking higher
education transformation in terms of
an African(a) philosophy of education:
Perspectives on higher education. South

African Journal of Higher Education,
18(3):127-137.

DOI: 10.18820/9781920689698/07

REFERENCES

NCHE (National Commission on Higher
Education). 1996. A framework for
transformation: Report. Cape Town:
CTP Book Printers.

Nel PG (ed.). 1979. Die kultuurontplooiing
van die Afrikaner [The cultural
deployment of the Afrikaner]. Pretoria:
HAUM.

NMMU (Nelson Mandela Metropolitan
University). 2010. Vision 2020
Strategic Plan. Unpublished document.
Port Elizabeth.

NPC (National Planning Commission).
2011. National Development Plan: A
vision for 2030. Pretoria: Minister in the
Presidency.

Nul JW. 2008. Curriculum development in
historical perspective. In: FM Connelly
& MF He (eds.). The Sage handbook of
curriculum and instruction. Thousand

Ocks: Sage. 478-490.

Nussbaum M. 2002. Education for
citizenship in an era of global
connection. Studies in Philosophy and

Education, 21(4/5):289-303.

Nussbaum M. 2006. Education and
democratic citizenship: Capabilities and
quality education. Journal of Human

Development, 7(3):385-395.

Nussbaum M. 2011. Creating capabilities:
The human development approach.
Cambridge, MA: Belknap Press of
Harvard University Press.

Nussbaum MC. 2003. Capabilities as
fundamental entitlements: Sen and
social justice. Feminist Economics,

9(2/3):33-59.
O’Dowd R. 2003. Understanding the “other

side”: Intercultural learning in a Spanish-
English e-mail exchange. Language
Learning & Technology, 7(2):118-144.

139

© 2017 AFRICAN SUN MeDIA


file:///C:/Users/User/Documents/Publikasies/2015/Engaging%20Higher%20Education%20Curricula%20U0251/MANUSKRIP/FINAL/javascript:void(0)
file:///C:/Users/User/Documents/Publikasies/2015/Engaging%20Higher%20Education%20Curricula%20U0251/MANUSKRIP/FINAL/javascript:void(0)
http://nws.merriam-webster

Costandius E, Blitzer E (eds) 2015. Engaging Higher Education Curricula. Stellenbosch: SUN PRESS

ENGAGING HIGHER EDUCATION CURRICULA

Palmary I. 2002. Refugees, safety and
xenophobia in South African cities: The
role of local government. Research
report written for the Centre for the Study
of Violence and Reconciliation. http://
www.csvr.org.za/docs/urbansafety/

refugeessafteyand.pdf [Accessed
12 March 2011].

Parker L. 2011. Graphic + service + social
design: An exploration into using
design skills and methods for social
problems. Unpublished Master of Art
& Design thesis, Auckland University of
Technology.

Parker WC. 1997. The art of deliberation.
Educational Leadership, 54(5):18-21.

Parker WC. 2001. Educating democratic
citizens: A broad view. Theory into

Practice, 40(1):6-13.

Partesan M & Bumbuc S. 2010. A
theoretical approach to the curriculum
reform. Bulletin Scientific, 1(29):66-71.

Perold H, Cloete N & Papier J (eds.). 2012.
Shaping the future of South Africa’s
youth: Rethinking post-school education
and skills training. Somerset West:
African Minds and the Centre for Higher
Education Transformation.

Peters MA, Britton A & Blee H (eds.). 2008.
Global citizenship education: Philosophy,
theory and pedagogy. Rotterdam: Sense.

Petersen N & Osman R. 2013. An
introduction to service learning in South
Africa. In: R Osman & N Petersen
(eds.). Service learning in South Africa.
Cape Town: Oxford University Press
Southern Africa.

Petrovic JE & Kunz AM (eds.). 2014.
Citizenship education: Global
perspectives, local practices. London:
Routledge.

Phillion J. 2010. Multicultural curriculum
theory. In: C Kridel (ed.). Encyclopedia
of curriculum studies. Thousand Oaks:
Sage. 590-591.

140

DOI: 10.18820/9781920689698/07

Piketty T. 2014. Capital in the twenty-first
century. Cambridge, MA: Belknap Press.

Pinar WE. 1991. Understanding curriculum
as a racial text. Scholar and Educator,

15(2):9-21.

Pinar WF. 2008. Curriculum theory since
1950: Crisis, reconceptualization,
internationalization. In: FM Connelly,
MF He & J Phillion (eds.). The Sage
handbook of curriculum and instruction.
http://www.sage-ereference.com/hdbk_
curriculum/Article_n25.html [Accessed
14 December 2010].

Pinar WF & Bowers CA. 1992. Politics of
curriculum: Origins, controversies, and
significance of critical perspectives.
Review of Research in Education,

18:163-190.

Poynor R. 2009. Design as democracy.
In: H Clark & D Brody (eds.). Design
studies: A reader. Oxford: Berg.
176-179.

Pribbenow DA. 2005. The impact of
service-Learning pedagogy on faculty
teaching and learning. Michigan

Journal of Community Service Learning,
11(2):25-38.

Ramphele M. 2008. Laying ghosts to rest:
Dilemmas of the transformation in South
Africa. Cape Town: Tafelberg.

Ratele K & Duncan N. 2007. Social
psychology: Identities and relationships.
Lansdowne: UCT Press.

Reanney DC. 1991. The death of forever:
A new future for human consciousness.
Melbourne: Longman Cheshire.

Reddy T. 2004. Higher education and social
transformation: South Africa case study.
http://www.che.ac.za/documents/
d000066/HEandSocialTransformati
onReport 25Feb2004.pdf [Accessed
20 December 2011].

Reeb RN. 2010. Service-learning in
community action research: Introduction
to the special section. American Journal
of Community Psychology, 46:413-417.

© 2017 AFRICAN SUN MeDIA


http://www.csvr.org.za/docs/urbansafety/refugeessafteyand.pdf
http://www.csvr.org.za/docs/urbansafety/refugeessafteyand.pdf
http://www.csvr.org.za/docs/urbansafety/refugeessafteyand.pdf
http://www.sage-ereference.com/hdbk_curriculum/Article_n25.html
http://www.sage-ereference.com/hdbk_curriculum/Article_n25.html
http://www.emigre.com/EMag.php?issue=51
http://www.emigre.com/EMag.php?issue=51
http://supportservices.ufs.ac.za/dl/Userfiles/Documents/00000/327_eng.pdf
http://supportservices.ufs.ac.za/dl/Userfiles/Documents/00000/327_eng.pdf
http://supportservices.ufs.ac.za/dl/Userfiles/Documents/00000/327_eng.pdf
http://www.che.ac.za/documents/

Costandius E, Blitzer E (eds) 2015. Engaging Higher Education Curricula. Stellenbosch: SUN PRESS

Remenyi D (ed.). 2007. Proceedings
of the 4th International conference
on intellectual capital, knowledge
management and organisational
learning. Bellville: Stellenbosch
University Business School.

Rhoads RA (ed.). 2000. Democratic
citizenship and service learning:
Advancing the caring self. New
Directions for Teaching and Learning,
82:37-44.

Rhodes University. 2012. Orientation for
first-year students at Rhodes University.
http://www.ru.ac.za/orientation2012/

rightcolumncascade/Orientation,FINAL.
pdf [Accessed 4 October 2011].

Roth K & Burbules N (eds.). 2007. Changing
notions of citizenship education in
contemporary nation-states. Rotterdam:
Sense.

Rowe ClJ. 2005. Socrates 469-399 BCE. In:
A Palmer (ed.). Fifty major thinkers on
education: From Confucius to Dewey.
Oxon: Routledge. 5-10.

SAFLII (South African Legal Information
Institute). 2012. Soobramoney v Minister
of Health (KwaZulu-Natal) Case CCT
32/97, 27 November 1997. Media
summary. http://www.saflii.org/za/
cases/ZACC/1997/17 html [Accessed
5 June 2012].

Sauthoff M. 2004. Walking the tightrope:
Comments on graphic design in South
Africa. Design Issues, 20(2):34-50.

Savage J. 2004. Researching emotion: The
need for coherence between focus,
theory and methodology. Nursing
Inquiry, 11(1):25-34.

Schuitema J, Ten Dam G & Veugelers
W. 2008. Teaching strategies for
moral education: A review. Journal of
Curriculum Studies, 40(1):69-89.

Schwab J. 1969. The practical: A language
for curriculum. The School Review,
78(1):1-23.

DOI: 10.18820/9781920689698/07

REFERENCES

Scott D. 2008. Critical essays on major
curriculum theorists. London: Routledge.

Scott P 1995. The meanings of mass
higher education. Buckingham: Open
University Press.

Sen A. 2004. Dialogue capabilities, lists,
and public reason: Continuing the
conversation. Feminist Economics,

10(3):77-80.

Shay S, Oosthuizen M, Paxton P &
Van de Merwe R. 2009. Towards
a principled basis for curriculum
differentiation: Lessons from a
comprehensive university. In: E Bitzer
& N Botha (eds.). Curriculum inquiry
in South African higher education.

Stellenbosch: Sun Press. 93-112.

Sherman S. 2006. Thalamus. Scholarpedia
1(9):1583. doi:10.4249/
scholarpedia.1583

Shor I. 1980. Critical teaching and everyday
life. Boston, MA: South End Press.

Sim S & Van Loon B. 2005. Introducing
critical theory. Thriplow: Totem Books.

Smart JC. 2008. Higher education:
Handbook of theory and research.
New York: Springer.

Smith D. 2014. South Africa elections:
ANC takes clear lead with third
of votes counted. The Guardian,
8 May. http://www.theguardian.com/
world/2014/may/08/south-africa-
elections-anc-takes-clear-lead [Accessed
15 May 2014].

Smith LD. 2011. An overview of signature
learning with special reference to
its future adoption at Stellenbosch
University. http://blogs.sun.ac.za/
teaching/files/2011/12/Final-report-
22-September-20112.pdf [Accessed
20 February 2012].

141

© 2017 AFRICAN SUN MeDIA


http://www.ru.ac.za/orientation2012/rightcolumncascade/Orientation,FINAL.pdf
http://www.ru.ac.za/orientation2012/rightcolumncascade/Orientation,FINAL.pdf
http://www.ru.ac.za/orientation2012/rightcolumncascade/Orientation,FINAL.pdf
http://www.theguardian.com/world/2014/may/08/south-africa-elections-anc-takes-clear-lead
http://www.theguardian.com/world/2014/may/08/south-africa-elections-anc-takes-clear-lead
http://www.theguardian.com/world/2014/may/08/south-africa-elections-anc-takes-clear-lead
http://blogs.sun.ac.za/teaching/files/2011/12/Final-report-22-September-20112.pdf
http://blogs.sun.ac.za/teaching/files/2011/12/Final-report-22-September-20112.pdf
http://blogs.sun.ac.za/teaching/files/2011/12/Final-report-22-September-20112.pdf
http://www.saflii.org/za/

Costandius E, Blitzer E (eds) 2015. Engaging Higher Education Curricula. Stellenbosch: SUN PRESS

ENGAGING HIGHER EDUCATION CURRICULA

Smith S. 2007. Deliberating publics of
citizens: Post-national citizenship amidst
global public spheres. In: K Roth &

N Burbules (eds.). Changing notions of
citizenship education in contemporary
nation-states. Rotterdam: Sense. 30-50.

Smith-Tolken A. 2011. The university
curriculum as engaging with external
non-academic communities: A grounded
theory inquiry approach. In: E Bitzer
& N Botha (eds.). Curriculum inquiry
in South African higher education.

Stellenbosch: Sun Press. 349-370.

Smith-Tolken A & Bitzer EM. 2014.
Reciprocal and scholarly service
learning: Some new theoretical
understandings of the university-
community interface in South Africa.
Paper submitted to Innovations in
Education and Training International.

Snyman GF. 2008. ‘Is it not sufficient to be
a human being2’ Memory, Christianity
and white identity in Africa. Religion and
Theology, 15(3/4):395-426.

Stake RE. 1995. The art of case study
research. London: Sage.

Steinberg SR. 2010. Freire, Paulo. In:
C Kridel (ed.). Encyclopedia of

curriculum studies. Los Angeles: Sage.
382-385.

Stevenson DB. 1996. Freud’s division of
the mind. http://www.victorianweb.org/
science/freud/division.html [Accessed
20 May 2012].

Steyn M. 2006. Launch of employment
equity plan: Equity challenges facing
higher education institutions in South
Africa. Speech delivered at Stellenbosch
University, Faculty of Education,

23 March.
SU (Stellenbosch University). 2009.

Community interaction project list.
http://www.sun.ac.za/ci [Accessed

24 June 2013).

142

DOI: 10.18820/9781920689698/07

SU (Stellenbosch University). 2012. Mission.
http://www.sun.ac.za/university/
StratPlan/stratdocs.htm#mission
[Accessed 20 May 2012].

SU (Stellenbosch University). 2013.
Institutional intent and strategy:
2014-2018. http://www.sun.ac.za/
english/Documents/Strategic_docs/
IP%20english%20website.pdf [Accessed
16 May 2014].

Sutherland 1. 2004. Paradigm shift: The
challenge to graphic design education
and professional practice in post-

apartheid South Africa. Design Issues,
20(2):51-60.

Taba H. 1962. Curriculum development:
Theory and practice. New York: Wiley.

Teferra D & Altbach P 2004. African higher
education: Challenges for the 21st
century. Higher Education, 47:21-50.

Teichler U. 2005. Research on higher
education in Europe. European Journal
of Education, 40(4):447-469.

Terwel J & Walkerm D. 2004. Curriculum
as a shaping force: Toward a principled
approach in curriculum theory and
practice. New York: Nova Science.

The Citizen. 2014. ANC should be
worried — Dali Mpofu. http://citizen.
co.za/178048/anc-worried-dali-mpofu/
[Accessed 15 May 2014].

The Earth Charter Initiative. 201 1. Values
and principles for a sustainable future.
http://www.earthcharterinaction.org

[Accessed 10 July 2011].

The Earth Charter Initiative. 2012. Values
and principles to foster a sustainable
future. http://www.earthcharterinaction.

org/content/pages/Read-the-Charter.
html [Accessed 16 May 2014].

Thoits PA. 1989. The sociology of
emotion. Annual Review of Sociology,

15(1):317-342.

© 2017 AFRICAN SUN MeDIA


http://www.sun.ac.za/ci
http://www.sun.ac.za/english/Documents/Strategic_docs/IP%20english%20website.pdf
http://www.sun.ac.za/english/Documents/Strategic_docs/IP%20english%20website.pdf
http://www.sun.ac.za/english/Documents/Strategic_docs/IP%20english%20website.pdf
http://citizen.co.za/178048/anc-worried-dali-mpofu/
http://citizen.co.za/178048/anc-worried-dali-mpofu/
http://www.earthcharterinaction.org
http://www.earthcharterinaction.org/content/pages/Read-the-Charter.html
http://www.earthcharterinaction.org/content/pages/Read-the-Charter.html
http://www.earthcharterinaction.org/content/pages/Read-the-Charter.html
http://www.victorianweb.org/
http://www.sun.ac.za/university/

Costandius E, Blitzer E (eds) 2015. Engaging Higher Education Curricula. Stellenbosch: SUN PRESS

Trivers R. 1991. Deceit and self-deception:
The relationship between communication
and consciousness. In: M Robinson &

L Tiger (eds.). Man and beast revisited.
Washington, DC: Smithsonian Institution
Press. 175-191.

Trivers R. 2011. The folly of fools: The logic
of deceit and self-deception in human
life. New York: Basic Books.

Trope Y & Gaunt R. 2003. Attribution and
person perception. In: MA Hogg &
J Cooper (eds.). The Sage handbook
of social psychology. London: Sage.
134-143.

Turnbull D. 1997. Reframing science
and other local knowledge traditions.
Futures, 29(6):551-562.

Turnbull D. 2000. Masons, tricksters and
cartographers: Comparative studies in
the sociology of scientific and indigenous
knowledge. London: Routledge.

Tyler RW. 1949. Basic principles of
curriculum and instruction. Chicago, IL:
University of Chicago Press.

UCT (University of Cape Town). 2008.
Social responsiveness report: Portraits
of practice 2008. http://www.

uctsocialresponsiveness.org.za/reports
[Accessed 4 May 2012].

UFS (University of the Free State). 2006.
Community Service Policy. http://www.
vovs.ac.za/communityservice [Accessed

24 May 2012].

UFS (University of the Free State).
2012. UFST01. http://www.
ufs.ac.za/templates/archive.

aspx2news=2182&cat=1 [Accessed
4 June 2012].

UFS (University of the Free State). 2015.
Community engagement policy.
http://www.ufs.ac.za/CE [Accessed
15 January 2015].

DOI: 10.18820/9781920689698/07

REFERENCES

UN (United Nations). 2010. We can
end poverty 2015: Millennium
development goals. http://www.
un.org/milleniumgoals [Accessed
12 May 2011].

University of Fort Hare. 2011. Draft
curriculum framework. Life, knowledge,
action. http://uth.ac.za/lkaweb/
[Accessed 7 March 2012].

University World News. 2008. South Africa:
Private higher education stabilizes.
11 May, 27.

University World News. 2010. South
Africa: New university clusters emerge.
23 May, 135.

Urry J. 2001. Globalising the tourist gaze.
Unpublished conference proceedings.
Cityscapes Conference, Graz, Austria.
34-46.

UWC (University of the Western Cape).
2014. Graduate attributes. http://www.
uwc.ac.za/TandL/Pages/Graduate-
Attributes.aspx#.U4ZNfY4dKZY
[Accessed 12 June 2014].

Van der Walt BJ. 1997. Afrocentric or
Eurocentric2 Our task in a multicultural
South Africa. Potchefstroom:
Potchefstroomse Universiteit vir
Christelike Hoér Onderwys.

Van Schalkwyk S, Herman N & Muller A.
2010. Graduate attributes for the public
good. Stellenbosch University, Centre
for Teaching and Learning, Colloquium
on Hopeful Pedagogies. http://blogs.
sun.ac.za/hopefulpedagogiessu/
files/2010/11/Van-Schalkwyk-
Muller-Herman-Graduate-attributes-
for-the-public-good [Accessed
3 November 2010].

Van Wyk B & Higgs P 2004. Towards an
African philosophy of higher education.
South African Journal of Higher
Education, 18(3):196-210.

143

© 2017 AFRICAN SUN MeDIA


http://www.uctsocialresponsiveness.org.za/reports
http://www.uctsocialresponsiveness.org.za/reports
http://www.uovs.ac.za/communityservice
http://www.uovs.ac.za/communityservice
http://www.ufs.ac.za/CE
http://www.un.org/milleniumgoals
http://www.un.org/milleniumgoals
http://www
http://ufh.ac.za/lkaweb/
http://www
http://blogs

Costandius E, Blitzer E (eds) 2015. Engaging Higher Education Curricula. Stellenbosch: SUN PRESS

ENGAGING HIGHER EDUCATION CURRICULA

Venter E. 2004. The notion of ubuntu and
communalism in African educational
discourse. Studies in Philosophy and
Education, 23(2/3):149-160.

Virkunnen J, Makinen E & Lintula L.
2010. From diagnosis to clients:
Constructing the object of collaborative
development between physiotherapy
and the workplace. In: H Daniels,
H Edwards, Y Engestrém, T Gallagher
& R Ludwigsen (eds.): Activity theory in
practice. London: Routledge. 9-24.

Waghid Y. 2002. Knowledge production
and higher education transformation
in South Africa: Towards reflexivity
in university teaching, research and
community service. Higher Education,
43:457-488.

Waghid Y. 2004. African philosophy of
education: Implications for teaching and
learning. South African Journal of Higher
Education, 18(3):56-64.

Waghid Y & Davids N. 2013. Citizenship,
education and violence: On disrupted
potentialities and becoming. Rotterdam:
Sense.

Waghid Y & Davids N. 2014. On hospitality,
responsibility and ubuntu: Some
philosophical remarks on teaching and
learning in South Africa In: JE Petrovic &
AM Kunz (eds.). Citizenship education:
Global perspectives, local practices.
London: Routledge. 165-179.

Walker M. 2005. Higher education
pedagogies: A capabilities approach.
Maidenhead: Society for Research into
Higher Education & Open University
Press.

Walker M. 2008a. A human capabilities
framework for evaluating student
learning. Teaching in Higher Education,
13(4):477-487.

Walker M. 2008b. Human capability, mild
perfectionism and thickened educational

praxis. Pedagogy, Culture & Society,
16(2):149-162.

144

DOI: 10.18820/9781920689698/07

Walker M. 2012. The role of curriculum:
Advancing capabilities and functionings
for a public good education. In:

B Leibowitz (ed.). Higher education for
the public good — views from the South.
Stellenbosch: Sun Press and Sterling:
Trentham Books. 73-86.

Watkins WH. 2010. Du Bois, W.E.B.
In: C Kridel (ed.). Encyclopedia of
curriculum studies. Los Angeles: Sage.

300-302.

Watson D. 2003. The university in the
knowledge society. In: S Bjarnason
& P Coldstream (eds.). The idea of
engagement: universities in society.
London: Association of Commonwealth
Universities. 18-33.

Weedon C. 1987. Feminist practice and
poststructuralist theory. Oxford: Basil
Blackwell.

Weinstein JR. 2004. Neutrality, pluralism
and education: Civic education as
learning about the other. Studies
in Philosophy and Education,
23(4):235-263.

Wesley S. 2007. Multicultural diversity:
Learning through the arts. New
Directions for Adult and Continuing
Education, 116:13-23.

Westheimer J & Kahne J. 2004. What kind
of citizen? The politics of educating
for democracy. American Educational
Research Journal, 41(2):237-269.

Yeboah A. 2008. Political, economic, and
social conditions of Native Americans
in the United States and Africans in
South Africa: A comparison. http://
ghaa.jsums.edu/journals/articles/
albertapaperfinalcopy.pdf [Accessed
20 May 2012).

Yuval-Davis N. 1999. The ‘multi-layered
citizen’. International Feminist Journal of

Politics, 1(1):119-136.

Yuval-Davis N. 201 1. The politics of
belonging: Intersectional contestations.
Washington, DC: Sage.

© 2017 AFRICAN SUN MeDIA


http://ghaa.jsums.edu/journals/articles/
http://ghaa.jsums.edu/journals/articles/

Costandius E, Blitzer E (eds) 2015. Engaging Higher Education Curricula. Stellenbosch: SUN PRESS

Zembylas M. 2007a. Emotional ecology:
The intersection of emotional knowledge
and pedagogical content knowledge
in teaching. Teaching and Teacher
Education, 23:355-367.

Zembylas M. 2007b. Five pedagogies, a
thousand possibilities: Struggling for
hope and transformation in education.
Rotterdam: Sense.

Zembylas M. 2007c. Theory and
methodology in researching emotions
in education. Infernational Journal
of Research & Method in Education,
30(1):57-72.

DOI: 10.18820/9781920689698/07

REFERENCES

Zuber-Skerritt O. 2001. Action learning
and action research: Paradigm, praxis
and programs. In: S Sankara, B Dick
& R Passfield (eds.). Effective change
management through action research
and action learning: Concepts,
perspectives, processes and applications.

Lismore: Southern Cross University Press.
1-27.

145

© 2017 AFRICAN SUN MeDIA



Costandius E, Blitzer E (eds) 2015. Engaging Higher Education Curricula. Stellenbosch: SUN PRESS

ANNEXURE A
CRITICAL CITIZENSHIP PROJECT 1

See Kayamandi — See Yourself, 2nd-year students

FIGURE A1  Cover of book

FIGURE A2 Contents page
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FIGURE A3  Student 2B6

FIGURE A4  Student 2W57
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ANNEXURE A = PROJECT 1: See Kayamandi — See Yourself: 2nd-year students

FIGURE A5  Student 2B5

FIGURE A6  Student 2W63
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ANNEXURE B
CRITICAL CITIZENSHIP PROJECT 2

Action Research — Learning Life Skills in Kayamandi, 3rd-year students

FIGURE B1  Cover of book

FIGURE B2  Student 3W69
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ANNEXURE B = PROJECT 2: Action Research — Learning Life Skills in Kayamandi: 3rd-year students

FIGURE B3  Student 3C6

FIGURE B4  Student 3W81
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FIGURE B5  Student 3W74

FIGURE B6  Student 3C9
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ANNEXURE B = PROJECT 2: Action Research — Learning Life Skills in Kayamandi: 3rd-year students

FIGURE B7  Student 3W72

FIGURE B8  Student 3W76
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FIGURE B9  Student 3W77

FIGURE B10 Student 3W71
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ANNEXURE C
CRITICAL CITIZENSHIP PROJECT 3

Design elements and principles, 1st-year students

FIGURE C1  Student TW33

FIGURE C2  Student TW27
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FIGURE C3  Student 1W41

FIGURE C4  Student 1C3
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ANNEXURE C * PROJECT 3: Design elements and principles: 1st-year students

FIGURE C5 Student 1C5

FIGURE C6  Student TW27

157

DOI: 10.18820/9781920689698/07 © 2017 AFRICAN SUN MeDIA



Costandius E, Blitzer E (eds) 2015. Engaging Higher Education Curricula. Stellenbosch: SUN PRESS

ANNEXURE D
CRITICAL CITIZENSHIP PROJECT 4

Design as healing, 3rd-year students

FIGURE D1  Student 3W53

FIGURE D2  Student 2B6
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ANNEXURE D+ PROJECT 4: Design as healing: 3rd-year students

FIGURE D3  Student 3B5

FIGURE D4  Student 3B6
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FIGURE D5 Student 3Wé5

FIGURE D6  Student 3W54
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ANNEXURE D+ PROJECT 4: Design as healing: 3rd-year students

FIGURE D7 Student 3W49

FIGURE D8 Student 3W51
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FIGURE D9 Student 3W56

FIGURE D10 Student 3W59
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ANNEXURE E
CRITICAL CITIZENSHIP PROJECT 4

Design as healing, Learners

FIGURE E1  Learner BL4

FIGURE E2 learner BL18
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FIGURE E3  learner BL17

FIGURE E4 Learners BL4 and BL10
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ANNEXURE E = PROJECT 4: Design as healing: learners

FIGURE E5 Learner BL9

FIGURE E6 Learner BL8
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